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Purpose

While there are numerous resources available for a more in-depth exploration of PBIS, this document serves
the following purposes:

As a Reference Document

For the development of a school's Positive Learning and Working Environment Plan (Policy 703) and
alignment with School Improvement Plans (SIP).

As a Starting Point

This document serves as a foundational starting point for schools that have not yet implemented
schoolwide PBIS. It provides essential insights and guidance to embark on the PBIS journey effectively.

As an Enhancement Document

For schools already involved in the implementation of the PBIS framework, this document provides
resources to enhance their current and future practices.
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SECTION 1

Overview of Positive
Behaviour Interventions
and Supports (PBIS)




PBIS

Positive Behaviour Interventions and Supports (PBIS) is a framework (not a
single program or curriculum) that provides a structured, proactive approach to
improving school climate, supporting student behaviour, and fostering positive
learning environments. It is evidence-based and focuses on prevention,
teaching expected behaviours, and data-driven decision-making rather than
punitive discipline.

PBIS is a proactive, evidence-based approach to establishing a positive, safe, and inclusive whole-school
culture. It involves systematic and individualized behaviour support strategies for achieving social,
emotional, and learning outcomes while promoting positive behaviour for all students. The PBIS framework
uses systems, data, and practices to achieve equitable, culturally responsive, positive outcomes.

PBIS is a multi-tiered system of support (MTSS) that has key features for success, tailored to fit the specific
needs of each school and community. It encourages everyone involved in the school — teachers, staff,
students, families, and community members — to work together in helping students grow and succeed as
whole individuals. This includes the Department of Education and Early Childhood Development, school
districts, school staff, students, families, student government, and community members.

PBIS in New Brunswick
K-12 Anglophone

) Increase student academic success
Schools aims to:

Define, teach, and increase positive behaviours
in our learning environments

Increase student and teacher well-being

Increase the % of goals being met for students
with Personalized Learning Plans (PLPs)

Increase in student attendance
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The Foundational Values of PBIS Approach

Supporting Staff

Schoolwide PBIS Behaviour

The PBIS framework, rooted in behavioural,
prevention, and implementation sciences,
focuses on equity by integrating data-driven
decision-making, evidence-based practices, and

SYSTEMS

systems designed for consistent implementation. SllJDppprting EQUITY Sus[:t)pgrti?g
i i H H ecision uden
It emphasizes using data to identify needs and Making Behaviour

measure outcomes, ensuring that equity is central
to improving student outcomes. These values, as
seen in Figure 1, define the PBIS approach.

OUTCOMES

Social Competence &
Academic Achievement

Figure 1
OUTCOMES

Schools set measurable goals based on meaningful data and cultural equity to create a successful learning
environment.

PRACTICES

Schools implement precise, well-documented, evidence-based practices, such as defining a shared vision
and school values, teaching schoolwide expectations, and using recognition and response strategies.

SYSTEMS

Schools invest in the administrative, professional, and organizational systems critical to implementing
and sustaining PBIS. These systems create the ability to deliver Tier 1 practices and Tier 2 and Tier 3
interventions and supports. They also serve as the foundation to establish:

+ Teaming structures,

+ Scheduling practices for interventions and supports,

+ Training and coaching procedures,

+ Ongoing data collection and analysis,

+ Planning interventions and supports through the Plan, Do, Check, Act model.

DATA

Schoolwide PBIS relies on data to guide implementation and assess outcomes, with a focus on equitable
results for all students and staff.

EQUITY

PBIS is a framework designed to support all learners. Its effectiveness depends on how schools implement
it and make it responsive to diversity. Schools must consider diverse needs, critically assess biases, and
involve community input, including representation on the PBIS team, especially for marginalized groups.

The saying, “If PBIS is not working for a group of your students, your PBIS is not working,” (Elfner,
K., 2019), emphasizes the importance of inclusivity. School leadership should ensure that diversity is
considered in data collection and response, and actively monitor the impact on all students.



PBIS Alignment with New Brunswick’s Education Policies
and Key Pedagogical Practices

PBIS aligns with NB education policies to ensure inclusive, positive learning and working environments.

PBIS and Response to Intervention (RTI)

PBIS and RTI are both multi-tiered frameworks

that work together to support students learning,
behavioural, and social-emotional competencies. See
Response to Intervention Pyramid in Figure 2.

Intensive, individual interventions

TIER 2

Targeted, small group interventions

The core principles of PBIS and RTI are:

+ Creating improved outcomes for all students.
+ Supporting early intervention.
+ Implementing research-based,
scientifically validated interventions.
+ Monitoring student progress to
inform instruction and intervention.
+  Employing data-informed decision-making.
+ Using tiered models of support.

TIER 1

Core instruction for all students

Figure 2: Response to Intervention Pyramid

PBIS and Trauma-Informed/-Assumed and -Invested Practices (TIAIP)

PBIS and TIAIP approaches are rooted in similar scientific principles and align in their goal to create a stable
and predictable environment, promote positive behaviours, and enhance social-emotional skills.

Integrating TIAIP practices into PBIS requires school teams to consistently apply these practices across all
tiers. Table 1 below can be used to support school teams in assessing their current use of TIAIP within their
PBIS framework using a Multi-Tiered System of Support (MTSS).

MTSS Core Feature Trauma Enhancement

1. Teams Do district and school-based teams include an individual who has knowledge, expertise, and the
ability to provide coaching/support about the impact of trauma?

2. Use of data Do all staff know what data sources to use to determine which trauma-informed interventions are
needed at which tier (i.e., all, some, few)?
Is community data and student and family perception data used to provide cultural context?

3. Ensuring early access Does the team use a formal screening process to identify children and youth needing additional
support?
Does the team review community/neighborhood data to determine the magnitude of needs?

4. A formal process for selecting ' Does the team use a formal process to select trauma-informed evidence-based practices, and

interventions determine if they can be implemented effectively?
5. Measuring fidelity and When trauma-informed practices are added to the menu of available supports, does the team use
outcomes the progress monitoring system to inform fidelity, effectiveness, and to guide improvement to

implementation?

6. On-going professional Does the District MTSS professional development plan include opportunities for all staff to learn
development and coaching about trauma, it's impact on youth, and the evidence-based practices that will be integrated
across tiers?
What types of supports are available for staff who have experienced trauma or are
experiencing secondary trauma?



For more information on integrating a trauma-informed approach within a PBIS framework, see the
link below:

» Integrating a Trauma-Informed Approach within a PBIS Framework

PBIS and Equity

Inclusive educational systems are successful when they recognize and support all student populations.

PBIS provides an ideal framework for increasing equity in learner outcomes. It does this by respecting
different backgrounds and identities, caring for students’ well-being, removing obstacles that students or
communities experience, encouraging students to be involved, and fostering a sense of belonging and good
relationships among students and the school community.

Research shows that schools implementing PBIS with fidelity have greater equity in school discipline and
reduced cultural disproportionality. PBIS teams may need to include equity-focused strategies in their action
plans to achieve equitable outcomes for all student groups. (PBIS.Org, 2024) For more information on PBIS
and Equity see the link below:

» Centering Equity within the PBIS Framework-Overview and Evidence of Effectiveness

PBIS and Universal Design for Learning (UDL)

Universal Design for Learning (UDL) is an approach used as an inclusive and equitable way to provide
instruction and assessment at a universal level for all learners. UDL takes into account the how, why,

and what of learning. UDL perceives barriers in the learning environment, considers learner variability,
and designs to make learning equitable for all learners. What is good for some is beneficial to all. This
pedagogical approach of the UDL framework aligns with EECD's flexible and responsive inclusive learning
environment.

PBIS and UDL are proactive and responsive, focusing on progress and motivation while building meaningful
connections between students, educators, and the learning environment.

» Universal Design for Learning (UDL) in New Brunswick

PBIS and Cultural Responsiveness

In culturally inclusive environments, the identities of learners from a variety of cultures are recognized,
respected, and honoured. In PBIS, culturally inclusive practices are critical.

Culturally responsive PBIS uses learners' backgrounds, social experiences, prior knowledge, and learning
frames of reference to develop relevant and effective supports at each tier. In PBIS, establishing a positive
school culture means intentionally and collaboratively setting up the school's social environment to reflect
a shared vision of common values, beliefs, and behaviour expectations. Building responsive environments
requires an understanding of how school systems are established, how they support diverse learners, and
how they can be improved to validate and support everyone.

For more information on PBIS and cultural responsiveness follow the link below:

» PBIS Cultural responsiveness Field Guide V2


https://assets-global.website-files.com/5d3725188825e071f1670246/5fb4070df7d28354db8f1fbb_Integrating a Trauma-Informed Approach within a PBIS Framework.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/62d97c4b37f10814273cc6a9_Centering Equity within the PBIS Framework-  Overview and Evidence of Effectiveness.pdf
https://udl.nbed.ca/
https://udl.nbed.ca/
https://cdn.prod.website-files.com/5d3725188825e071f1670246/6062383b3f8932b212e9c98b_PBIS Cultural Responsiveness Field Guide v2.pdf

PBIS and Career Connected Learning K-12

The Positive Behaviour Interventions and Supports (PBIS) framework supports the New Brunswick Career

Connected Learning strategy, Career Education Framework, and Hopeful Transitions by fostering the
social-emotional and behavioural skills necessary for students to thrive in future life, learning, and work.

PBIS promotes a positive and supportive learning environment where students can build upon key
competencies such as communication, problem-solving, adaptability, and teamwork — skills emphasized in
the NB Career Education Framework.

Additionally, PBIS's inclusive focus on student well-being and self-regulation complements New Brunswick’s
Hopeful Transitions initiative, which aims to guide students through key life changes with confidence and
optimism.

Together, these platforms support positive mental health and equip students to develop resilience, set
meaningful goals, and navigate the often-complex pathways of education, employment, and life choices,
ensuring they are prepared for a successful lifelong journey.



https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/FRL/career-education-strategy.pdf
https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/FRL/career-education-strategy.pdf
https://www2.gnb.ca/content/dam/gnb/Departments/ed/pdf/K12/FRL/nb-career-education-framework.pdf
https://can01.safelinks.protection.outlook.com/?url=https%3A%2F%2Fhopefultransitions.nbed.ca%2F&data=05%7C02%7CRachel.Way%40gnb.ca%7C004eeb7ba6d44e40532a08dd31840830%7Ce08b7eefb5014a679ed007e38bfccee7%7C1%7C0%7C638721165311872780%7CUnknown%7CTWFpbGZsb3d8eyJFbXB0eU1hcGkiOnRydWUsIlYiOiIwLjAuMDAwMCIsIlAiOiJXaW4zMiIsIkFOIjoiTWFpbCIsIldUIjoyfQ%3D%3D%7C0%7C%7C%7C&sdata=QRijMrxcZ8buv6L0V0Vhic8AimQl10VGpUnvTNBzA4k%3D&reserved=0

SECTION 2

Implementing Tier 1
Schoolwide PBIS




Implementing the PBIS framework in a school requires a structured and
intentional approach, focusing on one step at a time to ensure fidelity. The
process begins with schoolwide initiatives that integrate systems, practices, and
data to create a positive, predictable, and safe environment for everyone.To lay
a strong foundation, it is recommended to start with these critical components:

+ Establishing and Operating a PBIS Team To ensure success, the school principals and the
+ Establishing a Data Collection and Analysis PBIS Team must work collaboratively, embrace a
System growth mindset, and model positive leadership.

« Establishing Schoolwide Behaviour Systems Their commitment and engagement set the
foundation for a thriving, schoolwide PBIS

Once these components are in place, data will culture.

naturally guide your next steps, helping you

determine which components to prioritize for More information such as tools, publications,

continued growth. presentations, and videos can be found by

. . following the links below:
Before implementing the PBIS framework at the

school level, the school p.rincipal must have a »  Schoolwide PBIS
strong understanding of its principles and critical
components. As advocates and champions of PBIS, » PBIS Tier 1 Training Modules

school leaders play a vital role in integrating the
framework into daily operations.

To build a strong Tier 1 foundation, school principals actively
lead the implementation of the critical components. In this
document, the critical components have been tied to the 12
Elements of PBIS:

PBIS Team

Data Collection

Buy-in From Staff
Community Involvement
Evaluation and Reporting
Schoolwide Expectations
Behavioural Instruction
Systems for Recognition

. Consistent Implementation
10. Professional Development
11. Classroom Systems

12. Discipline Procedures

1.
2.
3.
4.
5.
6.
7.
8.
o

The PBIS element related to the critical component is indicated
in brackets, i.e. (E1) indicates the component is related to
Element #1 PBIS Team.

See Appendix 1 for the descriptors of all 12 elements or the
link below.

» 12 Elements



https://www.pbis.org/topics/school-wide
https://training.cibrs.com/courses/pbis-tier-1
https://pbis.nbed.ca/12-elements-of-pbis/
https://training.cibrs.com/courses/pbis-tier-1

Establish and Operate a PBIS Team (E1)

The purpose of the PBIS Team is to drive the implementation of the PBIS framework forward. The
PBIS Team is comprised of diverse staff members who are committed to the initiative, under the
direction of the school principal. This team will lead the planning, implementation, and ongoing
assessment of PBIS practices. This team should be established by presenting PBIS to all staff and
allowing staff to express interest in being a member of the team. It would be beneficial to have

a team comprised of a variety of staff, which could include EAL support teachers, Educational
Assistants, Behaviour Intervention Mentors, Cultural Support Leads, custodial staff, bus drivers,
etc. An example email to staff inviting them to express their interest in being on the PBIS Team is in

Appendix 2.

Configuration of the PBIS Team is based on school needs and it is recommended to have 5-7
members. The PBIS Team should collaborate with other school teams, operate efficiently with
norms, set meeting times (every 4-6 weeks), and establish team communication practices.
Communication is key; this includes communicating with all staff members, students, families,
and other school community members about PBIS initiatives happening in the school. An example
communication to staff on a PBIS Update can be found in Appendix 3. The Establishing and
Operating an Effective PBIS Team Self-Assessment in Appendix 4 can be used to monitor the
effectiveness and operations of the team.

1
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2 5

Establish a Data Collection and @
Analysis System (E2, E5)

Collection Reporting

Data is the Cornerstone of PBIS

Data collection and analysis help identify specific behavioural challenges, set clear goals, and track
progress toward desired outcomes. Data-driven decision-making ensures that interventions are
evidence-based and adaptable, allowing for continuous improvement. It also fosters accountability,
encourages community engagement, and optimizes resource allocation.

4 )

Data Collection

It is important to develop a personalized system
for collecting schoolwide data. It is essential

to critically evaluate this system to ensure it

is accessible, efficient, and valid. A part of

the Schoolwide PBIS Tier 1 Systems survey in
Appendix 5 has a section to support your data
evaluation.

Now that a system has been established for
collecting data, the process in which data is
analyzed is shown in Figure 3. This is used to
assess the effectiveness of a school's Multi-Tiered
System of Support.

The process includes:

+ review meaningful data

+ prioritize areas for improvement Figure 3: Data Analysis Process
*  revise existing practices for each priority area

+ implement new practices

\ J

Review Meaningful Data

It is important to collect meaningful data to truly inform the effectiveness of PBIS implementation.
The data you collect should directly correlate to your behavioural outcomes and should be
individualized to your school-based needs. Data collected should align with the school's expectations
(i.e., respect, safety, responsibility) rather than simply recording general discipline. It should provide
insight into what to do next and highlight the where, when and why of behaviours. It should be
collected and shared quickly enough that teams can act before issues escalate. Finally, it should
capture desired behaviours and successes.



Some examples of meaningful data are:

+ Attendance + PowerSchool behavioural data
+ ESS Connect * Report card data

+ Frequency/duration behavioural data *  Youth Check-In Survey

+ Perception surveys « Other

* Positive behaviour referrals

Prioritize Areas for Improvement

Analyze the data to inform your plan of prioritization. Action Planning for PBIS Initiatives in
Appendix 6 is a helpful tool to determine a plan of action for prioritized areas.

Based on the review of the data, school strengths and opportunities for growth will be identified.
The areas requiring growth may need more robust interventions and supports. It is also important
to recognize and celebrate what is working well.

Revise Existing Practices for Each Priority Area

Review and revise current schoolwide practices and interventions and determine if they are
meeting the needs of the prioritized areas identified above. The Schoolwide Tier 1 Systems Survey
will help to review the current school practices. See a printable version in Appendix 5.

Implement New Practices

Once current practices have been reviewed and revised, the PBIS Team may need to modify
current practices or create new ones to meet current needs based on data. It is essential that
these practices address the targeted schoolwide behaviour(s). These practices must be constantly
evaluated and modified based on the school's needs.

To understand if your practices are implemented with fidelity, the following questions should be
considered:

+ Does the data show patterns, such as days of the week, time of day, particular areas of
school, etc.?

+ Are the students engaging in expected behaviour(s)?

+ Are staff and community recognizing positives in the classroom, hallways, community, etc.?

+ Are students positively contributing to the school culture?

+ Has there been a reduction in office referrals?

*  What does the school principal and the PBIS team need to change?

+ How can the school principal motivate the staff/students to implement with fidelity and to
maintain momentum?

When reviewing data and progress toward the objective, the team may consider whether elements
of the plan should be continued, intensified, or modified.

13
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Establish Schoolwide Behaviour
Systems (E6, ES)

Schoolwide expectations should be specific, observable, and attainable for specific grade levels

as per your school improvement plan. Students and staff should be able to articulate what these
expectations are and be able to apply them in the wider school community context. Staff should
adopt these expectations within their individual classrooms. These expectations should align with all
policies and governing documents.

4 )

Establish School Values

The PBIS Team guides the school Be Safe, Be Responsible,
community, aiming to identify the school Be Kind

values that serve as the foundation of ) )

the school's culture. This is crucial for Believe in yourself, Treat
fostering a safe and positive learning others well, Take care of
and working environment. These core things around you

principles are strengths-based, positively
stated, age-appropriate, and supported
by school data such as:

Work with Integrity,
Honour Diversity, and
Include Everyone

Establish Schoolwide Expectations in Relation to School Values

Review Existing Policies: Review the school's existing code of conduct, discipline policies, and any
other relevant documents. |dentify areas that need improvement or clarification, or areas that no
longer align with school values.

Develop Expectations: With input from the team/staff/students, develop clear and specific
behavioural expectations based on the identified core values. Expectations should be positively
stated, proactive, and culturally inclusive. Expectations should be developed for both students and
staff. These expectations will be outlined on your school’s behaviour matrix (see below for more on
the behaviour matrix).

Be Consistent: Ensure that the expectations are equitable and consistently applied across all areas
of the school, including classrooms, hallways, cafeteria, and extracurricular activities. Consistency
can be reinforced in the following ways: morning announcement reminders, newsletters home,
parent and staff communications, review and re-teach behaviours after breaks in the school
calendar as needed, and social media posts.

Communicate Expectations: Create materials (e.g., posters, handouts, videos, lesson plans)

that clearly communicate the schoolwide expectations to students, staff, families, and the wider
community. Ensure that these materials are easily visible and readily available throughout the
school. A communication strategy for sharing essential elements of the plan with the school
community (e.g., PSSC, families, community partners, substitute teachers and staff) should also be




developed. This may include information in the student handbook, newsletters, school website,
etc. The team will also consider procedures for providing instruction to new staff members and
students. Example communications to staff and school community announcing a PBIS initiative are

found in Appendix 7.

Parent and Community Involvement: Engage families and the wider community in supporting
and reinforcing the schoolwide expectations. This can involve parent meetings, newsletters, and
community events.

Celebrate Success: Celebrate achievements related to the schoolwide expectations. Recognize
students and staff who exemplify the values and expectations of the school. These celebrations can
be big or small and should be practised often and with intention.

Schoolwide PBIS Behavioural Matrix

Establishing common behavioural expectations across all settings promotes a positive, predictable,
and safe environment for learning. A schoolwide matrix is one tool to define expectations in various
settings, based on determined school values, throughout your school campus. For each school value
(i.e. respect, safety, ready to learn, etc.) it identifies what positive behaviours look like in the school's
common areas, such as hallways, bathrooms, the cafeteria, online learning environments, etc. It

can also cover off-campus conduct such as bus behaviours, virtual learning, career placements, and
extracurricular activities. Visuals of the expectations should be posted in designated areas.

—_

The guide, “Creating a Schoolwide Teaching Establish Common Expectations

Matrix” outlines 10 steps when establishing a 2. ldentify Settings
schoolwide behaviour matrix. The guide goes 3. Select Culturally and Contextually
into more detail; however, the 10 steps are: Relevant Examples of SEB Skills

to Help Learners Use Skills Across
Settings and Routines
4. Teach Directly
5. Post, Prompt, and Share the
Expectations
Recognize Students for Following
the Expectations
Re-teach the Expectations
Connect to the Classroom
. Connect to Extracurricular Events
0. Connect to Home and Community

o

=10 00N

An example of a PBIS Behaviour Matrix and the link to the NB PBIS Behaviour Matrix Flipbook, found
below, provide a visual reference point to assist the school-based PBIS team in creating a matrix.

» PBIS Behavioural Matrix V1 2023-2024

15


https://www.pbis.org/resource/creating-a-schoolwide-teaching-matrix
https://www.pbis.org/resource/creating-a-schoolwide-teaching-matrix
https://pbis.nbed.ca/wp-content/uploads/sites/17/2024/09/PBIS-Behaviour-Matrix_vol1.pdf
https://training.cibrs.com/courses/pbis-tier-1
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PBIS Schoolwide Behaviour Matrix (Blank Template)

School Setting School Value #1 School Value #2 School Value #3

Classroom

Hallways

Cafeteria

Restrooms

Playground/Recess

Arrival/Dismissal

Bus/Transportation

Assemblies/Events

Technology Use

Schools can design their matrix using words, graphics, pictures, and other visuals to tailor the
messaging appropriately for each grade level. Including the school logo and colours can also add a
personalized touch and boost school spirit.

While any school can use these matrices, the expectations they outline represent just one
component within the broader, multi-tiered PBIS framework.

Systems of Recognition and Reinforcement

Systems of recognition and reinforcement serve to create relationships with students in a more
positive manner. This allows staff to focus on positive behaviours more often, while still addressing
behaviours of concern.

Once behavioural expectations have been explicitly modeled/taught, acknowledgment for
demonstrating the desired behaviours is important. A system of recognition should include type and
frequency of rewards. It is beneficial to include students and staff in the process of determining the
incentives available. Students and staff should be recognized. The system of recognition may include
a variety of incentives, such as:

+ social recognition (e.g., positive office referral, leadership opportunity).
« access to privileges or preferred activities (e.g., time to use technology).
+ tangible reinforcement (e.g., tickets that may be redeemed for prizes).

Regardless of the incentive chosen, the system must be efficient for all staff members (including
support staff) to use. A periodic evaluation of the efficacy of the system of recognition is instrumental
in determining its impact.




Establish an Implementation @

Evaluation and

Plan (E5, E9, E10)

A thorough needs assessment should be conducted to identify the current strengths and areas for
improvement in the school's behaviour management practices. Based on the assessment, develop
a clear action plan outlining the specific PBIS components/elements to be introduced, the timeline
for implementation, and the roles and responsibilities of each team member. The recommended
approach is to select two or three components/elements each year for gradual implementation,
ensuring fidelity to the process. As the PBIS Team plans the implementation of the components/
elements, remember that they interconnect, and the process is not linear.

Ongoing professional development for all staff is needed to build a shared understanding and
consistent application of PBIS strategies. Professional development should be an ongoing journey,
recognizing that staff may not possess all the necessary skills and knowledge for successful PBIS
implementation. Learning should be continuous and seamlessly integrated into practices as needed,
equipping educators with essential tools and information for PBIS excellence. Training should cover
all aspects of multi-tiered interventions, including supporting schoolwide expectations, reinforcing
positive behaviour, addressing behaviour of concern, and collecting data. Incorporating this into

the school’s professional development calendar ensures alignment and proficiency among all staff,
promoting a unified approach to implementing the PBIS framework.

Recommended training on the following « Change Process
topics would align with PBIS: «  Cultural Responsiveness
« Data Collection and Analysis
+  Effective Communication
« Positive Discipline
* Restorative Practices
*  Restorative/Community Circles
+ Trauma-Informed Practices
* Unconscious Bias

Foundational PBIS training is recommended, especially for the administrative team and the PBIS
Team. Online modules of Tier 1 PBIS can be found at this link:

» TPBIS Tier 1 - Center for Instructional and Behavioral Research in Schools

Data collection and analysis are required to monitor progress, make data-driven decisions, and
adjust the plan. By taking a step-by-step approach and maintaining fidelity, schools can create a
positive and supportive environment that promotes the success of all students.

A PBIS initiative is a commitment and requires consistent implementation to achieve success.
Intentional planning is necessary to maintain consistency. It involves a commitment from all staff
members to adhere to the established behaviour expectations, interventions, and strategies
consistently over the entire school year and beyond. This will require succession planning, coaching
for staff members who struggle with implementation, community awareness programming, and
district support. When PBIS is consistently implemented, students experience a predictable and
stable environment, which fosters a sense of safety and trust. Consistency also helps educators
identify trends in student behaviour and assess the effectiveness of interventions, enabling data-
driven decision-making.
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https://training.cibrs.com/courses/pbis-tier-1
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The PBIS Self-Assessment Survey, or parts of this survey, may be used for initial and ongoing
assessment of school-based behavioural programming. The tool examines:

+ Tier 1 Schoolwide Systems
+ Tier 1 Classroom Systems
+ Tier 2 Systems

+ Tier 3 Systems

» The PBIS Self-Assessment Survey

» PBIS Team Implementation Checklist - TIC 3.1

Data from this survey or the PBIS Implementation Checklist - TIC 3.1 may assist schools as they
develop an action plan for implementing and sustaining schoolwide PBIS.

In addition to evaluating student progress, the PBIS Team's role involves tracking the school's
progress in the implementation of Tier 1 strategies, celebrating successes, and identifying
opportunities for growth.


https://cdn.prod.website-files.com/5d3725188825e071f1670246/649dfe486278e8ee50413270_Self-Assessment%20Survey%20(SAS).pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/649dfe486278e8ee50413270_Self-Assessment Survey (SAS).pdf
https://www.pbis.org/resource/pbis-team-implementation-checklist-tic-3-1

3

Establish and Maintain Staff @
Commitment (E3)

From Staff

Staff commitment is key to the successful implementation of PBIS. Building staff commitment for
PBIS is an ongoing process that requires clear communication, collaboration, and dedication. When
staff members see the positive impact of PBIS on students and the overall school environment,
their support for the framework is more likely to grow. Here are some strategies to support staff
commitment:

Model PBIS Principles: As school leaders, consistently modeling PBIS principles in your own
behaviour and interactions sets a positive example for the entire school community.

Clear Communication: Clearly and consistently communicate the goals, benefits, and objectives of
PBIS to all staff members. Ensure that everyone understands how PBIS will enhance the school's
culture and support student success.

Involve Staff in Decision-Making: Involve staff in decision-making during implementation by
encouraging input and suggestions to increase their investment in the framework.

Accept Feedback and Address Concerns: Provide regular opportunities for staff to voice their
concerns and offer solutions or clarification when needed. Encourage staff to provide feedback on
the PBIS framework’s implementation and make adjustment accordingly. This validates and honours
their opinions.

In addition to being open to feedback from staff, it's important to actively provide feedback as well.
This includes recognizing and reinforcing correct implementation, and, when appropriate, guiding
staff to adjust practices to align with PBIS expectations. Consistent, respectful feedback helps ensure
fidelity and strengthens the overall impact of the framework.

Provide Professional Development & Resources: Professional learning should be ongoing, data-
driven, and tailored to the needs of different staff groups, such as teachers, support staff, and
administrators.

Motivate Through New Brunswick Success Stories: Refer to success stories and examples of how
PBIS has worked in other NB schools or districts. Success stories can be found on the EECD NB PBIS
website, the NB PBIS schools' flipbook, and by connecting with and visiting other PBIS schools.

» 2022-2023 PBIS in New Brunswick Schools Flipbook

» 2023-2024 PBIS in New Brunswick Schools Flipbook

» 2024-2025 PBIS in New Brunswick Schools Flipbook

Celebrate: Recognize and celebrate small successes and positive changes resulting from PBIS
implementation. Acknowledging and rewarding student and staff efforts can boost morale and
increase motivation.

Be Patient: Be patient and persistent in your efforts to maintain staff commitment. It may take time
for all staff to embrace the PBIS framework.
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https://pbis.nbed.ca/
https://heyzine.com/flip-book/1484f33508.html#page/1
https://heyzine.com/flip-book/1180f1576a.html
https://heyzine.com/flip-book/74d64e51f1.html
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Build Consistent Classroom
Routines for Behaviour
(E7, El1, E12)

Effective PBIS implementation involves creating supportive environments, using positive
reinforcement, and teaching replacement behaviours to proactively prevent and address behaviours
of concern. Three key factors to consider when addressing behaviours are:

+  PBIS strategies focus on fixing environments, not people.

+ Changing another’s behaviour often requires reflecting on and adjusting your own behaviour.

+ Ifyour goal is to eliminate behaviours of concern, it must be replaced with a constructive
behaviour.

Classroom Systems, Routines, and Procedures

It is important that teachers establish consistent classroom routines and procedures that align with
schoolwide expectations. This will provide clarity for students, school staff, families, and substitute
teachers. Consideration of Universal Design for Learning (UDL), classroom management strategies,
Multi-Lingual Learners (MLL), and Social Emotional Learning (SEL) is foundational to classroom
systems.

@ RESOURCES

, The following resources can help to support the development of a classroom
system for PBIS.

» Classroom PBIS

» Creating a Classroom Teaching Matrix

» Integrating Trauma-Informed Practices within your Schoolwide PBIS
Framework

» Multi-Tiered Systems of Support (MTSS) in the Classroom

» Self-Assessment Survey Tier 1 Classroom Systems (refer to page 9)

Once in place, classroom systems, routines, and procedures must be explicitly taught to the
students to ensure consistency.


https://www.pbis.org/classroom-pbis
https://cdn.prod.website-files.com/5d3725188825e071f1670246/62f6bad84d68af564c04e030_Creating a Classroom Teaching Matrix.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/60fefbb349473556ffb5ea5b_FLPBIS_TIC_2019Integration_0712.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/60fefbb349473556ffb5ea5b_FLPBIS_TIC_2019Integration_0712.pdf
https://cdn.prod.website-files.com/5d3725188825e071f1670246/61dc7e332fd7990f774d1ab0_Multi-Tiered System of Supports (MTSS) in the Classroom.pdf
https://www.pbis.org/resource/sas

Behavioural Instruction

PBIS involves explicitly teaching and modeling behavioural
expectations to students, staff, and all members of the
PBIS community. It is important to determine how the
behavioural expectations will be taught based on the
development, skills, and various cultures represented

in the school community and how this may differ across
environments. Schools should use several days at the
beginning of each year and/or semester to teach desired
behaviours in specific settings. Create/find lesson plans
to help students understand, practise, and internalize
the expected behaviour. An example outline of teaching
behaviour can be found in Appendix 8.

A plan for onboarding will need to be considered for new
students, staff, and community partners entering your
school throughout the year.

The essential components for teaching behavioural expectations are;
Explanation of Skill and Rationale:

+ Begin by clearly explaining the specific skill or behaviour you expect from students.
« Provide a rationale for why this behaviour is important. Help students understand the purpose
and benefits of practising this behaviour.

Modeling Behaviour:

+ Demonstrate the expected behaviour in various contexts.
« Offer examples (how to do it correctly) and non-examples (common mistakes or deviations).

Practise through Role Play:

+ Engage students in role-play exercises where they can actively practise the desired behaviour.
+  Whenever possible, conduct role plays in real-life settings or situations where the behaviour is
relevant.

Feedback and Reinforcement:

«  Offer specific and constructive feedback to students. Focus more attention on reinforcing the
desired skill than on pointing out errors.

+  Use positive feedback to acknowledge when students exhibit the expected behaviour.

« Address behaviours as needed, providing guidance for improvement.

+ PBIS-aligned responses for recognition and reinforcement are found in Appendix 9a.

Monitoring and Acknowledgment:

« Continuously monitor students’ behaviour to ensure they are following the expectations.

« Remind students of the expectations regularly. Use a variety of reminders, such as visual
prompts, verbal reminders, and modeling.

« Provide positive feedback and recognition when students consistently display the expected
behaviour.

« Be consistent in correcting or addressing any deviations from the expectation.
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Addressing Behaviours of Concern:

+ Create a clear and consistent plan for how to respond to difficult behaviours.

+ Create opportunities for students to learn from their behaviours in a safe and supportive
environment. When appropriate, provide restitution for their actions.

« PBIS-aligned responses to use when students are not following expectations are found in

Appendix 9b.

Ongoing Process:

+ Schoolwide expectations should be periodically reviewed. If necessary, expectations can be
adjusted or revised to meet the evolving needs of the school community.

+ Ensure that the system of recognition remains a consistent and continuous effort.

+ Create a mechanism to onboard new staff and students.

Students should actively engage in promoting behavioural expectations that match their
developmental stage, contributing through activities such as creating videos, designing posters,
and modeling expected behaviour for younger students. Additionally, a continuous approach to
monitoring and integrating behaviour expectations and related data should be adopted throughout
the school year, with regular check-ins during PBIS Team meetings, school staff meetings, and
Education Support Services (ESS) meetings. This information should be seamlessly integrated

into the School Improvement Plan, ensuring a cohesive and data-driven approach to managing
behaviour across the school community.

Discipline Procedures

Discipline procedures include both “behaviours not tolerated” and “serious misconduct” as

defined by EECD Policy 703, both inside and outside of the common learning environment. These
procedures must be clearly defined. It is imperative that all staff have a complete understanding of
the procedures and have committed to following them consistently.

It is essential that schools develop procedures to reduce racial and ethnic disproportionality in
school discipline. The guides linked below will describe and provide information on:

+ key elements for discipline policy and their application in schools,

+ processes and tools for assessing aspects of policies to enhance equitable discipline,
« framework and steps for identifying the extent of discipline disproportionality,

« analyzing data to determine solutions,

« monitoring the effectiveness of action plans to increase equity in school discipline.

» Center on PBIS | Resource: Key Elements of Policies to Address Discipline Disproportionality:

A Guide for District and School Teams

» Center on PBIS | Resource: Discipline Disproportionality Problem Solving: A Data Guide for
School Teams

As part of PBIS, it is helpful to develop a document outlining the behaviours that teachers will
manage and those that school administration will manage. A system for identifying when and how
staff members will document behaviours of concern is essential. An example from The Centre on
PBIS of a behaviour management flow chart is on the following page:


https://www.pbis.org/resource/key-elements-of-policies-to-address-discipline-disproportionality-a-guide-for-district-and-school-teams
https://www.pbis.org/resource/key-elements-of-policies-to-address-discipline-disproportionality-a-guide-for-district-and-school-teams
https://www.pbis.org/resource/discipline-disproportionality-problem-solving-a-data-guide-for-school-teams
https://www.pbis.org/resource/discipline-disproportionality-problem-solving-a-data-guide-for-school-teams

Green, A. L., Nese, R. N. T., Mcintosh, K., Nishioka, V., Eliason, B., & Canizal Delabra, A. (2015). PBIS Disproportionality
Policy Guidebook. OSEP Technical Assistance Center on Positive Behavioral Interventions and Supports. www.pbis.org

Tracking behaviour in Incident Management through PowerSchool is required for serious
misconduct as defined in Policy 703. PowerSchool also has the capability to capture data around
behaviours not tolerated. This data will be used by the PBIS Team to guide decision-making about
program and intervention effectiveness.

While most students will respond to the behavioural instruction, recognition, and reinforcement
provided, some students will still demonstrate varying degrees of behaviour(s) that challenge.
These behaviours signal a lack of skill or indicate an unmet need. Some students need explicit,
systematic, and intentional instruction to meet behavioural expectations. Therefore, a system must
be put in place that provides individuals with corrective and restorative consequences when they
demonstrate behaviours of concern.
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This system must align with and respect EECD Policy 322 and EECD Policy 703. Consequences,
natural and imposed, should:

* have a restorative component,
+ bedirectly correlated to the behaviour, and
+ be developmentally appropriate,

thus, allowing students to learn how to resolve disagreements, take ownership of their behaviour,
and engage in acts of empathy and forgiveness.

If a student does not meet the expected behaviour based on the school's behaviour matrix, there
will be an opportunity for teaching to help them improve. This could involve simply reminding the
student of what is expected, or it might include reteaching and practising the correct behaviour in
different parts of the school.

Community
Involvement

Develop Systems to Involve Students,
Families, and Community (E4)

Community involvement in Positive Behaviour Interventions and Supports (PBIS) is critical for
building a comprehensive and successful approach to behaviour management in schools. Engaging
all members of the school community in PBIS initiatives fosters a sense of shared responsibility

and strengthens the school's climate and culture. By including families and communities in PBIS
discussions and activities, schools can create a consistent approach to behaviour expectations

at home, in the community, and in the school environment. Collaboration with local partners

may provide additional resources, support, and opportunities for students to connect with their
community. Community involvement can extend to mentorship programs, volunteer opportunities,
and hosting events that promote positive behaviour. This reinforces the idea that positive behaviour
is a collective effort, contributing to a more supportive and nurturing learning environment.

The PBIS school leadership team will need to develop a communication plan for sharing essential
elements of the plan with all members of the school community. Information should be shared
through various platforms such as the student handbook, newsletters, school website, and so on. As
the communication plan is a living document, it must be reviewed with new students and staff.



SECTION 3

Implementing
Tier 2 PBIS
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Implementing Tier 2 of PBIS involves providing targeted support to those
students who need additional assistance with behaviour beyond strong Tier 1
practices and strategies. Tier 1 practices should continue as you explore Tier 2
interventions. Tier 2 interventions should enhance your school culture, improve
the learning environment, and boost student outcomes.

Implementation of Tier 2

For Tier 2 practices to be effective, schoolwide Tier 1 systems and practices must be implemented with
fidelity and consistency. Before moving on to this phase, it is recommended that you complete a Tier 1
fidelity assessment to ensure that Tier 1 practices are firmly embedded into your school systems and
culture. The Schoolwide Tier 1 Systems survey in Appendix 5 is recommended. Once your team has
determined, through evidence and data, that Tier 1 is firmly in place, implementation of Tier 2 can begin.

Establish a System for Prioritizing Tier 2: This system should involve a designated team that will look at
the data and prioritize the needs at the Tier 2 level. The team will be responsible for overseeing Tier 2
interventions.

Student Identification System: Data should be used to identify those students who may benefit from
Tier 2 interventions. This data can include behaviour incident reports, attendance records, and academic
performance.

Understanding the Behaviour: For each identified student, choose a data collection method to determine
patterns and possible causes of the behaviour of concern. Data analysis helps the team determine the
specific factors contributing to the behaviour and informs the short-term intervention plan(s).

Targeted Short-Term Intervention Plans (STIPs)

Short-term Intervention Plans (STIPs) enable schools to respond promptly to students who show signs of
needing targeted support or instruction. These plans are designed to provide help before a student reaches
a crisis point. In alignment with PBIS, which promotes strengths-based approaches to behavior, Tier 2
interventions should focus on students’ strengths and use positive, encouraging language. The goal is to
recognize and build on what students are doing well, while guiding them toward continued growth.

4 A

STIPs can be developed for:

1. Groups of students who require additional teaching of schoolwide
expectations or who share common behaviours of concerns (i.e. attendance,
social skills, disruptive behaviour). Communication with the student’s
family will be important to share concerns, brainstorm solutions, inform on
proposed interventions, and determine how progress will be evaluated.

2. Individual students who are not successful with tier 1 strategies may need
short, targeted, intentional interventions.

N J

Note: If a student is engaging in chronic and/or severe behaviour that puts the safety of others at risk, a
Personalized Learning Plan - Individual Behaviour Support Plan (PLP-IBSP) - should be developed for the
student (Tier 3).



Select and Document Evidence-Based Interventions

Choose evidence-based behavioural interventions and strategies for each student’s specific developmental
needs based on your data. These interventions should be tailored to the student's unique circumstances
and documented in ESS Connect. These plans should include clear, measurable goals, strategies to address
the behaviour, and methods for monitoring progress. Expected behaviours must be explicitly taught and
modeled to the student, and the student must be given opportunities to learn and practise the expected
behaviours.

Evidence-based short-term intervention plans should meet the following criteria:

*  Match to student’s need(s) based on data.

+  Explicitly teach and model expected behaviour(s) to the student.

+  Proactively prompt more appropriate behaviour before behaviour(s) of concern occur.
+ Provide opportunities to practise behaviour(s) across various settings.

+ Provide frequent and systematic behavioural feedback.

Before putting interventions into place, it is important for schools to consider who should support these
interventions. Such support may come from, but is not limited to:

+ Child and Youth Personnel

+ Classroom Teacher

+  Community Partners

+ District Education Support Services Team

+ Educational Assistants under the direction of ESS member

+ Families

*  First Nation Partners

+  Members of ESS Team: EST-Resource, School Counsellor, Behaviour Intervention Mentor, Principal, and
Vice-Principal, etc. See School-Based Education Support Services Teams: Supporting Inclusive Education
document for more information on ESS Teams.

Evidence-Based Tier 2 Intervention Examples

1. Small Group Instruction: Conduct small group sessions focused on specific skills or areas of
improvement, including social skills, self-regulation skills, problem-solving/conflict resolution,
communication skills, time management, and organizational skills. Implement social-emotional learning
(SEL) programs to enhance students’ emotional intelligence, self-awareness, and interpersonal skills.

» PBIS Forum 2021: Small Group Social Skills Instruction & Self-management
» Social Skills Instruction Tier 2 - SCTG Webinar
CASEL: Social and Emotional Learning

2. Check-In/Check-Out (CICO): Implement a daily check-in and check-out system where students receive
personalized feedback and support from a designated adult mentor.

» Check-in/Check-out A Targeted Intervention

3. Behaviour Contracts: Develop individualized contracts outlining expectations, goals, and reinforcement
for students to improve their behaviour(s) and engagement.

» Behaviour Contracts from PBIS World

4. Academic Interventions: Provide additional instruction or resources to address academic challenges in
literacy and numeracy or other subject areas. For more information on academic Tier 2 interventions,
consult with your school-based Education Support Team or other academic professionals within your
school community.

5. Mentoring Programs: Establish mentoring relationships between students and trusted adults/peers in
the school community to provide guidance and support.

» Mentoring from PBIS World
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https://www.pbis.org/video/session-f2-pbis-forum-2021-small-group-social-skills-instruction-self-management
https://www.pbis.org/video/social-skills-instruction-at-tier-2-sctg-webinar
https://casel.org/
https://www.pbis.org/resource/check-in-check-out-a-targeted-intervention
https://www.pbisworld.com/tier-2/behavior-contract/
https://www.pbisworld.com/tier-2/mentoring/
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Implementing with Fidelity

It is imperative to implement Tier 2 interventions with fidelity. Suggestions to ensure successful
interventions include:

+  Communication with families: Keep families informed about their child's progress and the interventions
being implemented. Collaborate with them to ensure consistency between home and school
environments.

+ Provide training and support to those responsible for implementing the plan: Train staff members on
the implementation of Tier 2 interventions. Ensure everyone understands their roles and responsibilities
in supporting the student(s).

Monitor progress and adjust as needed: Regularly collect data to monitor student progress. Use this data
to assess the effectiveness of the Tier 2 interventions and adjust as needed. If sufficient progress is not
being made, the PBIS Team, in collaboration with the ESS Team, should meet to review the data and adjust
the plan as necessary. It may be necessary to try different strategies or intensify the level of support.
Remember, fidelity is essential as interventions take time. Allow sufficient time for the intervention to reach
its maximum effectiveness. If the plan is working, establish a plan for systematically fading support.

+ Provide consistent feedback and celebrate success: Continuously provide feedback to students on their
progress. Positive reinforcement and encouragement can help motivate students to make positive
changes.

+ Review and revise your system: Periodically review the effectiveness of Tier 2 interventions as a team.
Adjust and revise as needed to ensure they remain appropriate and effective for each student.

Remember that PBIS Tier 2 is a proactive and data-driven approach to behaviour support. It aims to prevent
behaviours of concern by providing targeted interventions and support to identified students. Regular
communication and collaboration among the PBIS Team, ESS Team, teachers, staff, and families is essential
for successful implementation. More information on Tier 2 can be found at:

» Center on PBIS | Tier 2



https://www.pbis.org/pbis/tier-2

SECTION 4

Implementing
Tier 3 PBIS




Implementing Tier 3 of PBIS involves providing additional targeted support to
students who need more support beyond what is being provided through Tier 1
and 2 interventions. Tier 1 practices and Tier 2 interventions should continue as
you explore Tier 3 interventions. Tier 3 interventions should strengthen and
enrich your school culture, improve the learning environment, and boost
student outcomes.

For Tier 3 interventions to be effective, Tier 1 and 2 systems and practices must be consistently
implemented with fidelity. Before implementing Tier 3 practices it is recommended that you ensure the
practices below are in place:

« Tier 1 practices are in place and are meeting the needs of the school community.

+ Targeted Tier 2 interventions, based on the learner’s needs, are provided and progress monitored on a
regular basis.

*  Problem-solving meetings/common plan meetings occur.

+ Datais taken, analyzed, and shared with those working and supporting the learner.

+ Accommodations and interventions have been developed based on the data, and consistently
implemented with fidelity as indicated in the learner’s PLP (if applicable).

« Training is provided (if applicable).

Once the team has determined, through evidence and data, that Tier 1 and Tier 2 are firmly in place and
that an individual receiving these supports has yet to meet with success, it would be appropriate to move to
Tier 3 Interventions.

Developing a Personalized Learning Plan - Individual Behaviour Support Plan (PLP-IBSP) that fosters positive
behaviour involves several key elements:

Safety and Level of Risk

Often, the behaviour of concern is well supported and does not pose an immediate safety risk. Therefore, it
is important to provide time to carefully develop an Individualized Behaviour Support Plan (IBSP). However,
in some situations, the team may be required to implement initial interventions and supports to ensure
student and staff safety before the creation of the PLP-IBSP. In these situations, staff members who
regularly interact with the student will require support and possibly further training on how to best respond
when behaviours of concern occur. The ESS team should analyze the situation, determine the level of safety
risk, and develop a safety protocol should behaviours that put the learner or others at risk occur. It will be
necessary to prioritize which behaviours to address first, especially when a learner presents with multiple
behaviours of concern. Always prioritize safety first.

For more information about Levels of Risk see Appendix 10.

Effective Team Collaboration

When supporting learners with behaviours that impact inclusion, working within a collaborative context

is of utmost importance. Situations arising from behaviours of concern often elicit stress. Having trusted
team members to provide support may help alleviate some of that stress. Effective communication and
collaboration will also increase the likelihood that interventions are successful, as all team members share
a common understanding. When families and staff members feel supported, they are more likely to actively
participate and contribute as team members, as referenced above, when reaching out for intervention
supports.



Interpret Initial Data and Other Relevant Information

1. Are there important changes in the learner’s context that seem to be contributing to the behaviour? (i.e.
loss/peer relationships, mental health)

2. What s the history of the behaviour(s) of concern?

3. What conditions occur when the learner is successful and is not engaging in behaviours of concern?

4. What patterns are evident?

5. What conditions are occurring in the environment when the learner engages in the behaviours of
concern? (i.e. tasks, time of day, day of the week, people, and the environment)

6. What happens immediately before and after the behaviours of concern?

7. What is the function(s) of the behaviour?

A. Does the learner obtain attention when he/she engages in the behaviour?

B. Does the learner gain access to an activity/object when he/she engages in the behaviour?

C. Are they escaping behaviour from an undesired task, environment, or situation after engaging in the
behaviour?

D. Does the behaviour itself appear to be reinforcing (i.e. does not seem to be related to external
consequences)?

Requesting support from others with advanced training, such as an Autism
Lead, Behaviour Intervention Mentor, or Board-Certified Behaviour Analyst
(BCBA), may be required to fully understand the function of a behaviour and
to plan appropriately.

In addition, consider the following questions to determine the importance of addressing specific behaviours
of concern:

+ Isthe behaviour interfering with the learner being included in the learning environment and in activities
with their peers or family?

+ Isthe behaviour potentially stigmatizing? Does the behaviour cause the learner’s peers to perceive them
in a negative way?

+  Will the behaviour of concern have an impact on the learner’s independence and overall success?

Document Observations and Collect Data

Identifying the root cause(s) behind a learner’s behaviour (Functional Behaviour Assessment) is essential
to developing the appropriate intervention and programming. It is necessary to choose a data collection
method that matches the circumstances. See Appendix 11 for more information on behaviour data
collection methods.

The following must be considered/completed:

+ Describe the behaviour observed in specific and observable terms (what does the behaviour look like?)
« Date (time of day, day of the week, time of year)

«  Duration (how long does it occur?)

« Contexts in which the behaviours of concern occur (environment, specific class, etc.)

+ Track behaviours consistently (in PowerSchool and/or ESS Connect if applicable)

This data will help the school-based ESS team make informed decisions about interventions needed and
the severity of the situation. With this information, the team will be prepared to have conversations with
families/guardians about their child’s behaviour and determine the need for additional assessment(s).



BEFORE THE CONVERSATION

Prepare with Empathy

Reflect on the family's perspective
and gather specific examples of the
concern. Approach the conversation
with the intent to collaborate rather
than criticize.

Use Data & Observations

Have concrete examples of behaviours
and positive interventions used so far.
This keeps the conversation objective
and solutions-focused.

Set a Positive Tone

Begin with strengths. Highlight the
student’s successes and qualities to
assure families that the school sees
their child holistically.

Plan for Emotional Responses
Anticipate concerns, frustrations, or
defensiveness, and think through how
you'll de-escalate strong emotions with
validation and active listening.

Communicate with Families

Families can provide valuable insight into events and circumstances
that may influence behaviours. Setting events or antecedents can
happen long before a behaviour occurs and contribute to behaviours
of concern. Such events may include, but are not limited to:

+  Family dynamics
+ Parental separation

+ Loss of a family member/pet

Recognizing setting events equips the team with valuable information
to implement interventions that support the learner when these
circumstances arise. Families play a crucial role in helping the team
gain a deeper understanding of the learner, their current situation,
and potential support strategies that could be beneficial.

A PBIS guide for positive family conversations is below:

DURING THE CONVERSATION

Create a Welcoming Atmosphere
Ensure a private, respectful setting.
Start by expressing your shared goal of
helping the student succeed.

Use PBIS-Aligned Language
Emphasize how positive reinforcement
and support strategies are being

used rather than focusing only on the
problem.

Listen & Acknowledge

Allow the family to share their thoughts
and concerns fully. Use phrases like, “I
hear you,” or “That must be challenging
for you.”

Collaborate on Solutions

Instead of presenting a fixed solution,
ask, “What strategies have worked at
home?” or “How can we partner to
support [student's name]?”

Be Mindful of Cultural Sensitivity
Consider the family’s background,
values, and communication styles. Be
open to their perspective.

AFTER THE CONVERSATION

Summarize & Clarify Next Steps
Recap key points and agreed-upon
actions to ensure alignment.

Follow Up with Support

Send a follow-up message thanking
them for their time, restating the action
plan, and inviting further collaboration.

Reflect & Adjust

After the meeting, reflect on what went
well and what could be improved for
future conversations.



BEFORE THE CONFERENCE

Set a Clear Purpose

Identify the goal of the conversation
(e.g., behaviour reflection, academic
support, problem-solving) and frame it
in a way that promotes growth.

Gather Information

Have specific examples of behaviours
or concerns, along with any data

or positive feedback, to keep the
conversation constructive.

Choose the Right Setting

Ensure privacy and a calm environment
to encourage open and honest
dialogue.

Conference with Student

In many situations, it will be helpful to have a conversation with the
student (when they are not engaging in behaviour) to gain insight
regarding what the student is trying to communicate, as well as to
find possible solutions to the behaviours that challenge. An adult
with whom the student has a positive relationship can facilitate a
discussion to explore the effectiveness of strategies currently being

used.

A PBIS approach to positive conversations is below:

DURING THE CONFERENCE

Start with Strengths

Begin by acknowledging the student’s
efforts, strengths, or positive
behaviours to establish trust and set a
positive tone.

Use Open-Ended Questions
Encourage reflection by asking, “How
do you feel about what happened?” or
“What do you think could have been
done differently?”

Frame Challenges as Opportunities
Instead of focusing solely on what
went wrong, guide the student toward
solutions: “What can we do to help you
be more successful next time?”

Encourage Ownership

Help the student recognize their role in
the situation while emphasizing their
ability to make positive choices moving
forward

Use PBIS Language
Reinforce expectations by linking the

conversation to schoolwide behavioural

expectations: “How does this align
with our school’s values of respect and
responsibility?”

AFTER THE CONFERENCE

Develop an Action Plan

Collaborate with the student to identify
concrete steps for improvement. Keep it
simple and achievable.

Follow Up & Reinforce

Check in with the student afterward,
recognizing progress and providing
encouragement. Consistency is key to
behaviour change.

Celebrate Growth

Acknowledge even small improvements
to reinforce positive behaviour and
maintain motivation.



BEFORE THE CONFERENCE

Set a Collaborative Tone

Approach the conversation with
empathy and as a partnership rather
than an evaluation.

Gather Specific Insights

Focus on concrete observations rather
than assumptions. Include positive
moments as well as challenges.

Choose the Right Setting

Provide a private and comfortable
space where staff feel safe to express
their concerns.

Support All Staff Members

Working with students who exhibit significant behaviours of concern
can be emotionally demanding. To maintain a positive and supportive
school culture, staff members need structured support and ongoing

encouragement.

By embedding these supports into the school culture, staff members
feel valued, empowered, and more capable of managing behaviours

of concern effectively.

DURING THE CONFERENCE

Acknowledge Emotional Impact
Recognize that working with challenging
behaviours can be intense and validate
the staff member’s experiences:

“I know this situation has been really
demanding, and | appreciate your
dedication.”

Follow Up Regularly

Check in on staff members beyond the
immediate situation to show continued
support.

Model Interventions

Offer practical strategies or
demonstrate techniques to help the
staff member feel more equipped.

Highlight Successes

Reinforce what is going well: “I noticed
how you redirected [student's name]
with patience. That was really effective!”

Show Appreciation

A simple “Thank you for your hard
work” or public acknowledgment can
boost morale.

Facilitate Debriefing When Needed
Provide space for staff to process
intense experiences in a structured,
non-judgmental way.

Give Constructive Feedback

Frame feedback as an opportunity

for growth: Instead of “This didn't
work,” try, “Have you considered trying
[strategy]?”

AFTER THE CONFERENCE

Ensure Ongoing Support

Ask, “What support do you need moving
forward?” and follow through with
resources.

Celebrate Growth & Resilience
Recognize improvements, even small
ones, to keep morale high.



Variations to the Common Learning Environment

Decisions to provide intervention in a more restrictive environment due to behavioural concerns should be
supported by data regarding the frequency and intensity of the behaviour of concern. Information from the
data collection, the team’s professional judgment, and departmental policy should guide decision-making.

When the school team determines that a different setting is required, the team should review the conditions
outlined in Policy 322 regarding variations to the common learning environment. Note that the policy
indicates that the student’s plan (PLP-IBSP) should state the expected duration outside the common learning
environment, and the plan for the student’s return. When an objective has been taught successfully outside
of the context of the learning environment, consideration needs to be given to the generalization of this
skill.

Examples of Tier 3 Supports and Interventions

Common Plan meetings with a diverse team of individuals who support the student's needs, in
and out of the school setting

Community and cultural supports

Consultation with Board-Certified Behaviour Analyst (BCBA)

One-on-one support from a Behaviour Intervention Mentor

One-on-one support from a Child and Youth Team personnel

Personalized Learning Plan - Individualized

Personalized Learning Plan - Individual Behaviour Support Plan (PLP-IBSP)

Provincial Integrated Support Plan (formerly PCC)

Support from the Office of First Nation Education

Variation to the common learning environment

Violent Threat Risk Assessment (VTRA) when deemed appropriate to ensure safety and address
potential threats



Closing Statement

The successful implementation of PBIS in New Brunswick schools relies on a shared commitment to
fostering a positive, inclusive, and supportive learning environment for all. By embedding proactive
strategies, reinforcing positive behaviours, and equipping educators with the tools they need, PBIS creates
a school culture where students and staff feel safe, valued, and promote learning. The New Brunswick EECD
2025 PBIS guide serves as a foundation for schools to build sustainable systems that promote academic and
social success.

As schools continue this journey together, ongoing collaboration, reflection, and adaptation will be key

to ensuring that PBIS remains an effective framework for empowering both students and staff. Through
collective efforts, schools can cultivate a school community where positive behaviour is the norm, challenges
are met with solutions, and all learners and staff have the opportunity to thrive.
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Appendix 4

Establishing and Operating an Effective PBIS Team

Self-Assessment

This checklist is designed to be completed by the PBIS Team once a quarter to monitor the
effectiveness and operation of the PBIS Team.

PBIS Team:

Date of Report:

Achieved

In
Progress

Not yet
Started

Comments

Administrator’s Support & Active

Involvement

-Admin attends PBIS meetings 80% of time

-Admin defines social behaviour as one of the
top three goals for the school

-Admin actively participates in PBIS training

PBIS Team has regular meetings.
(at least once per month)

The PBIS team has established a clear
mission/purpose.

Team Established (Representation)

Can include grade level teachers, specialists,
support staff, parents, ESS member, cultural
support worker.

PBIS team has established and follows team
norms and commitments.

An agenda is created and followed:
Has action items identified, timeline, person(s)
responsible, and celebrations

PBIS uses data to inform decisions.

PBIS team communicates back to all staff
the developments, actions, data, and
progress on implementation of PBIS,
highlighting strengths and identifying areas
growth.

PBIS team members are intentionally and
continuously learning about the PBIS
framework.

10.

PBIS team members model positive, growth
mindset, and seek to find solutions.
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